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NMABE to Host Reading First Institute

NMABEhasorganizedal anguage
andLiteracy Institutefor EnglishLan-
guage Learners (ELLs). It is de-
signed for 90 participantsin schools
with high ELL student populations
that implement Reading First grants.
TheReading First Unit of thePED is
sponsoring the institute which is
scheduled for October 16 and 17 in
Albuquerque.

Literacy and Languageproficiency
are key factors influencing every
child’' sability tolearn. Theability to
speak and read at grade level is the
foundation for academic success not
just in language arts, but in every
subject or curricular area. With the
number of ELLS growing in New
Mexico and across the nation, many
schools are ill-equipped to accom-
modate the unique needs that these
students bring to the classroom as
well as No Child Left Behind' shigh
expectations for ELLs to meet con-
tent and performance standards.

Thisisthefirstinstitute of itskind
for Reading First schools. English
reading instruction must bemodified
in Reading First schools that serve
ELL studentsinwaysthat recognize
the unique linguistic strengths they
bring to the learning environment as
well as the contrasts that exist be-
tweenEnglishandthehomelanguage.

Thelngtitutewill offer schoolg/dis-
trictsguidanceintargeting theliteracy

needsof Englishlanguagelearnersand
culturdlyandlinguisticaly diversestu-
dents. In order for schools to meet
AdeguateY early Progress(AY P)gods
and ensure that ELLs have the same
access to highly qualified teachers as
their peers, teachers and support staff
must understanding the cultural and
linguistic background of students, sci-
entifically research-basedbest practices,
andbuilding-wideimplementationstrat-
egiessothat ELL studentsare ableto
thrive at each grade level and in dll
curricular aress.

The Indtitute is designed to help
educatorsand staff-devel opment coor-
dinatorsfoster literacy successfor EL L
students in their schools and districts.
Duringthecourseof thisintensiveinsti-
tute, participantswill:

*Devel opbothatheoretical andprac-
tical understanding of the dynamicsat
work in language acquisition and lit-
eracy devel opment—includingtherole
and importance of phonemic aware-
ness, phoni cs, vocabul ary devel opment,
reading fluency, and reading compre-
hensondrategies.

*Become grounded in the scientifi-
cally research-basedingtructiond strat-
egies and best practices that facilitate
literacy devel opment andreadingcom-
prehension.

*Deveopaplanof actionthat tailors
drategiesfor their particular loca popu-
lations of students.

Learn to appropriately coach and
model effective reading instruction,
based upon sound reading research,
and develop mentoring skillsthat will
facilitate the school-wide sharing and
integration of theseinstructional strat-
egies.

*Giveteacherstheunderstandingand
competence to make appropriate cur-
ricular adaptationsand to differentiate
ingtructionfor EnglishLanguageL earn-
es.

Presenters are Dr. Socorro Herrera
and Dr. Della Pérez of Kansas State
University. Dr. Herreraiscurrently an
educationa consultant, associate pro-
fessor, and co-director of the
CLASSICOESL/Dud LanguageDis-
tance Education Program at Kansas
StateUniversity. Shedevotesher ener-
giesto leading one of the most highly
respected ESL / Dud Language pro-
fessiond training programsinthecoun-
try, as well as facilitating workshops,
ingtitutes, andon-dtetrainingprograms
at schoolsand districtsacrossthe U.S.
Dr. Pérezisan educational consultant,
assistant professor, and Title 11 coor-
dinator with CLASSICO ESL/Dua
L anguageDistanceEducationProgram
at Kansas State University and facili-
tates literacy workshops across mul-
tiple states.

For more information contact Liza
Radl of the Reading First Unit at the
PED at the following email address:
|rael @ped.state.nm.us.
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UNM Offers

Language

Teaching

Workshop for Native Language Speakers

OnJuly 29-30,2005, UNM’ sIndtitutefor
American Indian Education (IAIE) and the
Linguidtic Inditute for Native Americans
(LINA) hddatwo-day workshoponNative
language teaching practices and language
planningisuesinimmersionsatings.

"One reason that these workshops are
increasingly importantisthat they areaimed
tohd pingtopreparenativespeskerstoteach
tribal languages in public school setings.”
sad Dr. ChrisSims, oneof theorganizersof
theindtitute. "Thishasbeenespecidly critical
sincethe passage of the NM datelegidated
certification in 2003 which requires New
Mexicotribestoestablishtheirownlanguage
certificationprocedures. Whilethisnew cer-
tificationreguirementdoesnotrequireformal
college background, many tribes inititing
nativelanguage programsin school settings
are increasingly in search of appropriate
trainingthat will enabletheir tribd members
toeffectiveyteachtheirlanguages. Thelndti-
tutefor Americanindian Educationat UNM
is poised to ddiver this important service

throughcontinuingworkshopsand other ses-
sonsinthecomingyear." Dr. Smscitedtwo
workshopsthusfar have beenwell received
and attended by languageteachers, program
directors, principa sandtribal members. One
focused on drategies for Native language
teaching and the other on Native language
programplanning.

Thedulyworkshopincluded strategiesfor
effective language teaching; planning lan-
guagel essonsandinteractivelanguageexpe-
riencesforlearners thestagesof ord language
development, devel opingappropriatel anguage
teaching resources, and other areasrdated to
thedevd opment of nativelanguagespeskers.
Triba members with experience in native
languageteaching led the sessonsaswell as
individua swithabroad rangeof expertisein
tribd languageeffortsandlanguageprogram
devdopment.

"Wehopeto continueto serve additiona
tribesand other Native language teachersin
thecoming year." said Dr. Sims.

Continued from page 3

causes the teacher to feel out of control and
helpless. At thispaint, shelashed out at Juan
for lack of a more convenient target. She
madeit alanguageissuerather than abehav-
ior issue, and that was her mistake.

| learned that | have been socialized to
assume prejudice and hatred when a White
American is responding negatively to a mi-
nority of any other race. Whileit often may
be the casg, it is unproductive to make such
accusations when trying to resolve a prob-
lem.

Applications:

Through this experience, | relearned that
empathy and diplomacy solve problems far
better than anger and retaliation. | was able
to speak to the principal and theteacher from
an empathetic point of view, discussing how
difficult itiswhen the classtalks at inappro-
priatetimes. | could then talk about how we
may target thelanguage asthe problem rather
thenthebehavior becausewefed intimidated
whenwedon’t understand what isbeing said.
Now that they felt | understood, | could talk
about how the reaction to Juan’s home lan-
guage has hurt Juan personaly. Thiscan do

long-term damage to a student. | could also
talk about how targeting the language of a
student could get the school introublelegally
and with OCR. We can avoid al this by
targeting the inappropriate taking (the be-
havior) with all the studentsin the classwho
were doing so, and not focus on students
speaking a language other than English.

Asaprofessional, | learned to control my
anger when one of my studentsisinappropri-
ately targeted by one of my colleagues. My
goa is to help teachers see that they can
discipline the behavior without targeting a
language. | needed the principd to see this
alsoso | could havehisbacking insuch future
situations. Had | acted on my initial feglings
and thoughts, | would have isolated myself
from the faculty and not helped Juan or my
other ESL studentsinany way. | would have
further ingtilled prejudice feelings and lost
support for mysalf and my ESL program. By
being diplomatic and empathetic, | was able
to resolve the problem without hurt and, with
the backing of the principal, set a policy
whereby this could not and did not take place
again in our school while | was there.
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A Bilingual Education Teacher's Reflection

Geni Floresof Eastern New Mexico University's Bilingual Education department shared thefollowing truestorywith NMABE. Aswe
begintheschool year, it remindsusof theenormousproblemsour ELL studentsface andwhat somehilingual education professionalsmay
confront intheschools. Thiswasareflectionwhed journal entryshesubmitted for oneofher classesinpreparationfor thebilingual education

endorsament.

TheEvent:

| was standing before my Beginning
Spanish Class at Lovington High School
onemorning, actively engagedinalesson
| was presenting. The door to my class-
roomwasawaysopen, and | saw fromthe
corner of my eye a figure arriving and
pacing just outside of the classroominthe
hall. | turnedtolook, and saw Juan, oneof
my ESL students. He turned to face the
wall acrossthehall from me, and lowered
his head. His body dumped against the
wall, and he began to weep.

| turnedto my classand suggested they
continue the activity on their own for a
moment. | wenttothehallway andshutthe
door behind me. Juanwastruly crying as
he stood against the wall. He turned his
facetohideitfromsight. | asked himwhat
waswrong.

“La maestra me dice que no puedo
hablar espafiol enlaclase. Yosoloqueria
saber como hacer € problema, y todos
estabanhablando. YolepreguntéaDaniel
cdmosehaced problemayedlaseenoj6.”
(“The teacher says that | cannot speak
Spanishin class. | only wanted to know
how to do the problem and everyonewas
talking. | asked Daniel how to solve the
problem and shegot mad at me.”)

| asked who theteacher wasand alittle
more about the setting. Through the sobs
of abroken young man, | learnedit wasa
math class (algebra) and he was seeking
help from a fellow student as to how to
approach aword problem. Juan thentold
methefollowing:

“Yo no sépor qué me quedo aqui enla
escuela. Tratoytrato deentender peroe
inglés no me entra y los maestros no me
entienden. Nunca me van a aceptar en
estepais.” (“I don’'t know why | stay here
inschool. | try and try to understand but |
just can't learn English and the teachers
don't understand me. They will never
accept mein thiscountry.”)

Fedings.

My initial feeling wasthat of compas-
son as| witnessed a5'9", 160 Ib. young
man, broken into tears. Asherelated the
story of what had happened, my feelings
changed to anger and rage againgt the
teacher and the system which produces
such thinking. When he made his fina
statement about never beingacceptedhere,
my feelingsturned to deep sorrow incom-
bination with the persistent anger.

Thoughts.

Upon my redlization that the figure |
was seeing through the corner of my eye
was Juan, and that something waswrong,
my first thought was, “he’s looking for
me.” Evenwhenhehidhisfacefromview
as | approached from my classroom, |
know hewasl ookingfor me. Hewouldnot
have chosen that area of the hallway asa
stopping place otherwise. He hid hisface
inembarrassment because crying wasnot
typical of such a“macho” young man.

When he related what had happened,
my thoughts were of flying into that
teacher’s classroom and slapping her
around for awhile. Then| would suggest
she go to Iran and try to figure out word
problems in Fars without speaking En-
glish to anyone. Then | thought of what
appropriatethings| could say to Juan that
would calm him, reassure him, and keep
him in school. | began in my mind to
criticizethissoci ety which bregksitsprom-
isesto our immigrantsso regularly and in
such an insengitive way, consistently. . .
Finally my thoughts turned to logic and
how to best resolve this problem without
violenceor thrests.

Learnings

Much of what | learned fromthisexpe-
rience was a reminder or a relearning of
things| aready knew. | hadto rediscover
diplomacy andunderstandingfor bothsides

for thereto be asatisfactory ending to the
sory.

My initial assumptions were that the
teacher was wrong, stupid, and purpose-
fully cruel and hateful. | assumed preju-
dice wasthe catalyst driving this attitude
onher part, andthesol utionwastobecome
angry . . . with the school. These were
biasesonmy part becausel amconditioned
toseepregjudiceand blameit for al maice
andinjusticecommittedagaing minorities.

Isit valid to assume that the teacher is
prejudiced?. . . Having worked with this
teacher for afew yearshby thistime, | had
observed that her world consists of others
likeherself. Her friendsareWhiteEnglish
speakers like she who enjoy rodeo and
ranching and small-town living. | had
never seenher engageinconversationwith
minoritiesonasocid level. Stereotypicaly,
she could be viewed as prejudiced. That
shechosetotry and forbid astudent from
speaking Spanishinher classroomclearly
rangaprejudicebell inmy mind. However,
inall thetimel hadknownthisteacherina
professional sense, | had never heard mi-
nority studentscomplain about her asthey
sometimes do about others. | had never
seen her mistreat a student or make nega-
tive racial comments in my presence as
some other teachers had done. | had no
concreteevidenceto assumeprejudice.

Isit valid to assumethat shewasbeing
purposefully cruel and hateful?. . . That
would indicate that she enjoyed singling
out and embarrassing studentsin front of
theclass, andthat shespecifical ly disliked
Juan and wanted to hurt him personally.
Neither Juannor | hadreasontobelievethis
wasthe case.

| had to condder &t thispoint how | asa
teacher fed when my classisover-takative
and| cannotseemtoget their attentionorgain
contral. Itisavery frustrating situationwhich
Continued on page 2
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MARK YOUR
CALENDARS!

NMABE'S
ANNUAL STATE BILINGUAL EDUCATION CONFERENCE

April 6-8, 2006
Embassy Suites Hotel
Albuquerque, NM

Look for more information in future issues of £/ Noticiero and at
www.nmabe .net




